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Highlights from the Report

Leadership and Management, and Governance

“Leadership practices are founded on a values-
driven approach that suitably reflects the school’s
aims and ethos. This is exemplified by initiatives
such as the structured dining experience and other
carefully designed routines that support a calm,
inclusive, and community-oriented experience.
Effective seating arrangements and shared
responsibilities encourage collaboration, respect,
and the development of pupils’ maturity.”

“Boarding management is well organised,
demonstrating clear routines and a consistent
application of policies and procedures. There is a
sustained emphasis on listening to pupils’ views

and promoting their wellbeing.”

“Leaders in the early years maintain a structured
environment that they use to promote children’s
academic and social progress effectively. These
leaders possess a deep understanding of the
children, which is evident in their personalised
approach that fosters children’s development

within a caring, nurturing, and positive setting.”

Quality of Education, Training and Recreation

“The curriculum is complemented by a variety of
extra-curricular activities. These activities engage
pupils’ interest and encourage participation to
enhance their self-esteem. Examples of these
activities include ultimate frisbee, Danish longball,
and aqua quidditch, alongside traditional sports
such as cricket, tennis, football, and swimming. By
being on site, boarders have ready access to all
after-school provision.”

“The curriculum includes a focus on creative subjects

such as music, drama, and art. These subjects are
systematically planned and taught, leading to a clear
development of skills and abilities among pupils.”

“The art curriculum is designed to integrate various
disciplines, including photography and Al imagery,
to which pupils respond enthusiastically, strengthen

their knowledge and develop their creativity.”

“The STEM unit is set alongside other modules on
outdoor learning and sustainability, creative
technology, mind, community and communication.
These form the school’s ‘Future Thinking’
programme, which successfully supports older
pupils’ preparedness for the next stages of their lives
and considers the skills required for workplace

experiences that might not yet exist in the world.”

Pupils’ Social and Economic Education and
Contribution to Society

“Leaders place much emphasis on preparing older
pupils for life beyond the school. Activities such as
the ‘World of Work’ talks support pupils’ social
wellbeing by helping them to develop a stronger

sense of aspiration.”
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Summary of inspection findings

1.

Leaders identify and develop the skills and knowledge of practitioners and ensure that key roles are
filled by staff who create systems and mechanisms that positively impact pupils’ wellbeing. Leaders
guide by example, inspiring the staff and pupils to give of their best to support a harmonious and
positive school environment. This impacts positively on pupils’ sense of worth and sense of
belonging.

Leaders are skilful at placing pupils at the centre of their work and constantly consider in their
decision-making how initiatives will impact on both pupils’ academic development and on their
personal development. As a result, pupils’ development and learning are catered for and nurtured.

The secure foundation of knowledge and skills established in the early years is effectively built upon
as pupils progress through the school. Teachers across the school demonstrate comprehensive
subject knowledge and employ specific vocabulary skilfully to engage pupils. They set ambitious
learning objectives, thereby challenging, extending, and supporting pupils. Pupils’ enthusiasm and
thirst for learning stems from staff who are trusted and respected role models inspiring the pupils
and increasing their passion for learning.

The well-structured curriculum, along with various extra-curricular activities, allows pupils to pursue
their aptitudes and interests, including in creative and aesthetic areas such as art, drama, and music,
positively affecting their self-esteem. The development of the ‘Future Thinking’ curriculum is well
embedded in the upper section of the school but is less well integrated lower down and does not
prepare younger pupils as effectively as it does older pupils for the next stages of their lives.

Pupils who have special educational needs and/or disabilities (SEND) receive effective support from
teachers who understand their needs and plan accordingly. Consequently, by the time these pupils
transition to secondary schools, their outcomes reflect the good progress that they have made.

Boarding enhances pupils’ emotional wellbeing, complementing their academic and recreational life.
It provides enrichment and support, giving boarders a sense of belonging and security, preparing
them well for future boarding environments.

Leaders’ constant emphasis on the school’s values, such as kindness and respect, substantially
influences how pupils interact with adults and each other. This focus is reflected in the positive
behaviour throughout the school. Exploration of right and wrong, consideration of moral dilemmas
and debating current issues deepen pupils’ understanding of why rules and laws are necessary for a
cohesive and successful society.

Leaders and staff develop pupils’ self-understanding well, as shown in their resilience, determination
and perseverance. This culminates in pupils’ high levels of pride in their achievements and in their
school. Leaders instil high levels of mutual respect among pupils and pupils spontaneously support
and compliment one another. This adds to a positive and inclusive culture.

Pupils develop an understanding of their social responsibilities and feel their voices are heard
through a range of different opportunities provided by leaders. These support pupils in their
development as proactive citizens. A range of opportunities to engage meaningfully with the
school's locality strengthens pupils’ knowledge and understanding of key considerations such as
charity, diversity of belief, appreciation of others and sense of service.
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10. Staff are well trained in safeguarding and know how to report any concerns that might arise. They
receive guidance and support from leaders with designated safeguarding duties, who foster a
positive safeguarding culture throughout the school. Safeguarding leads focus consistently and
successfully on securing pupils’ wellbeing and ensure that their best interests are at the centre of
any decision-making relating to safeguarding matters.
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The extent to which the school meets the Standards

Standards relating to leadership and management, and governance are met.

e Standards relating to the quality of education, training and recreation are met.

e Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

e Standards relating to pupils’ social and economic education and contribution to society are met.
e Standards relating to safeguarding are met.

Recommended next steps

Leaders should:

e strengthen the ‘Future Thinking’ programme in the pre-prep and junior school to support pupils’
preparedness for the next stages of their lives.

© Independent Schools Inspectorate 2025 Aldwickbury School — June 2025



Section 1: Leadership and management, and governance

11. Leaders have a defined and shared vision, maintain high expectations, and prioritise the academic,
personal, and social development of all pupils. They apply their knowledge and skills to make
strategic decisions centred on meeting pupils’ needs. For example, the sport programme and
support for pupils with specific physical needs are tailored to meet individual requirements and
create an inclusive environment. Leadership promotes pupils’ progress through regular reviews of
teaching and learning. Subject leadership is effective because it ensures that material is covered
comprehensively with clear structures in place to support cross-phase planning and mentoring.

12. Leadership practices are founded on a values-driven approach that suitably reflects the school’s
aims and ethos. This is exemplified by initiatives such as the structured dining experience and other
carefully designed routines that support a calm, inclusive, and community-oriented experience.
Effective seating arrangements and shared responsibilities encourage collaboration, respect, and the
development of pupils’ maturity.

13. Boarding management is well organised, demonstrating clear routines and a consistent application
of policies and procedures. There is a sustained emphasis on listening to pupils’ views and promoting
their wellbeing. Leaders and staff employ effective systems and procedures for managing behaviour,
safeguarding, and medical provision. Appropriate staffing levels are maintained to ensure the care of
boarders, including with regard to night-time supervision. Leaders ensure that staff members with
boarding responsibilities receive appropriate training for their roles.

14. The school meets its requirements under The Equality Act (2010). Leaders weave equality of
opportunity effectively into their planning. As a result, they plan appropriately to increase access to
the school and its curriculum. This supports the progress of pupils, especially those who have SEND.
The school’s accessibility plan is detailed and reviewed regularly to support pupils’ needs. Leaders’
focus on equality and inclusion underpins their decision-making and supports the individual needs of

pupils.

15. Leaders in the early years maintain a structured environment that they use to promote children’s
academic and social progress effectively. These leaders possess a deep understanding of the
children, which is evident in their personalised approach that fosters children’s development within
a caring, nurturing, and positive setting.

16. Leaders make available to parents all the required information, mostly through a comprehensive
school website. This includes a raft of policies and procedures including those for safeguarding,
complaints and health and safety. Parents and the local authority are kept suitably informed about
funding arrangements and annual review procedures for pupils who have an education, health and
care plan (EHC plan).

17. The suitable complaints policy includes all necessary information to meet the Standard. It follows a
three-stage process with specified timescales for each stage. Leaders follow the published
timescales and keep detailed records of complaints and actions taken in response to these.

18. Governors maintain effective oversight across all areas of the school and its strategic development
to ensure that leaders fulfil their responsibility and that the Standards are met consistently.
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19. Leaders effectively manage risk for all areas of school life. Those for aspects such as health and
safety and trips and visits are supported by others relating to safeguarding, safer recruitment and for
individual pupils, as required. The system is well managed with any identified risk monitored
carefully with suitable mitigation, to reduce such risks, put in place.

20. Leaders maintain effective links with external agencies which support pupils’ wellbeing. These
include links with safeguarding partners and organisations that support pupils who have SEND, such
as speech and occupational therapists.

The extent to which the school meets Standards relating to leadership and
management, and governance

21. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation

22.

23.

24.

25.

26.

27.

Pupils experience a well-structured, balanced and suitably resourced curriculum. The curriculum
provides pupils with opportunities to develop skills and interests in a wide range of subjects,
including Latin, design and technology, mathematics, and music. The curriculum is complemented by
a variety of extra-curricular activities. These activities engage pupils’ interest and encourage
participation to enhance their self-esteem. Examples of these activities include ultimate frisbee,
Danish longball, and aqua quidditch, alongside traditional sports such as cricket, tennis, football, and
swimming. By being on site, boarders have ready access to all after-school provision.

The curriculum includes a focus on creative subjects such as music, drama, and art. These subjects
are systematically planned and taught, leading to a clear development of skills and abilities among
pupils. Pupils participate in activities such as orchestras, ensembles, and choirs, which are often
organised by ability rather than age, promoting social bonds across different age groups. The art
curriculum is designed to integrate various disciplines, including photography and Al imagery, to
which pupils respond enthusiastically, strengthen their knowledge and develop their creativity.

Leaders place high emphasis on developing pupils’ skills and knowledge in science, technology,
engineering and mathematics (STEM). Effective use is made of a purpose-built facility which helps
create an engaging learning environment where pupils can develop their understanding, having all
main resources close to hand. The STEM module forms part of an initiative by leaders focusing on
thinking skills to support pupils’ future learning. The STEM unit is set alongside other modules on
outdoor learning and sustainability, creative technology, mind, community and communication.
These form the school’s ‘Future Thinking’ programme, which successfully supports older pupils’
preparedness for the next stages of their lives and considers the skills required for workplace
experiences that might not yet exist in the world. The impact of the initiative is especially developed
in the upper years of the school, but less well developed for the early years and junior aged pupils.
Consequently, they are not as well prepared for the next stages of their lives as their older
counterparts.

Leaders prioritise children’s communication and language development in the early years. Children
effectively communicate and interact with clarity. Their writing and reading are developed through
effective teaching that helps them understand the sounds made by individual and groups of letters.
Children develop an understanding of number values and confidently add and subtract given
numbers of objects. Communication skills continue to advance as pupils progress through the
school, culminating in older pupils who are proficient writers across multiple genres. They read
challenging texts with accuracy and appropriate intonation.

Teachers plan their lessons well based on their knowledge of each pupil and of the subject at hand.
They skilfully craft and adapt tasks to meet individual pupils’ needs. As a result, pupils of all abilities
extend their knowledge and skills across subjects and make good progress. Because of the quality of
the teaching and the educational experiences on offer, pupils are well placed to transition to a range
of secondary schools. All pupils in Years 5 to 8 benefit from having ready access to teachers during
prep time which supports their learning and contributes to their progress and sense of achievement.

Pupils who have SEND are identified promptly and receive targeted support in classrooms through
teaching adapted effectively to meet their needs. Additional training for staff on specific learning
needs equips teachers with the necessary tools to modify their teaching methods and classroom

© Independent Schools Inspectorate 2025 Aldwickbury School — June 2025



settings to accommodate all learners’ needs. School leaders facilitate access to specialist support,
including speech and language therapists and occupational therapists, which aids pupils’ learning
and progress.

28. Leaders support pupils who speak English as an additional language (EAL) through an immersion
programme. Some pupils receive specialised support with English reading and writing skills. Teachers
check whether any lack of mastery in English could conceal a specific learning need. Close co-
operation between leaders of provision for pupils who have SEND and teachers provides support
should this situation arise. Pupils who speak EAL make good progress from their individual starting
points.

29. Leaders use the assessment framework to track and monitor pupil achievement data systematically
and frequently. Regular meetings between leaders and class teachers involve analysing assessment
data to make decisions that affect cohorts, classes, subjects, or individuals, including pupils who
have SEND or speak EAL. Teachers assess pupils’ work against success criteria to provide
performance feedback to which pupils respond positively and which enables pupils to understand
how well they are progressing. End of unit assessments across the curriculum monitor progress and
pupils have a clear sense of how they are doing and how they can improve further. Teachers
communicate key information to parents through regular consultations and formal reports.

30. Teachers skilfully incorporate British values such as respect and democracy through everyday
activities as well as through specific units as part of the personal, social, health and economic (PSHE)
education scheme of work. These support pupils’ understanding of key values which inform their
preparedness for their future lives.

The extent to which the school meets Standards relating to the quality of education,
training and recreation

31. All the relevant Standards are met.
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10

Section 3: Pupils’ physical and mental health and emotional
wellbeing

32.

33.

34.

35.

36.

37.

Leaders actively support pupils’ physical health through a wide range of structured and voluntary
opportunities. Initiatives such as the ‘World of Sport’ programme, early-morning tennis and
triathlon, and physical education (PE) sessions promote enjoyment and participation across all ability
levels. Music and movement lessons also contribute to physical wellbeing and emotional regulation.
Mealtimes reflect a holistic approach to health, offering nutritious food in a sociable, respectful
atmosphere that promotes community and inclusion. Dining is well supervised, reinforcing social
norms and fostering a sense of belonging. In the early years, children’s physical needs and
development are well catered for through classroom activities such as cutting and drawing. Gross
motor development is facilitated successfully through a range of outdoor climbing and balancing
apparatus, the ecology area and swimming pool.

Boarding provision is characterised by the promotion of safety and emotional support. Routines are
designed to maintain a balance between academic responsibilities and relaxation, providing
opportunities for socialisation, recreation, and personal development. The boarding staff diligently
monitor physical health and address medical needs through established protocols. Boarders
experience a sense of home and value the positive relations that they build with boarding staff. The
availability of an independent person and the school’s commitment to personalised care contribute
to the school’s proactive and effective approach to supporting the mental health of boarders.

Behavioural systems support emotional wellbeing through fairness, consistency, and clarity in their
implementation. Pupils demonstrate maturity in recognising the role of behaviour policies and
procedures in supporting the ability to make positive decisions about their own behaviour and
understanding consequences. Pupils’ moral reasoning is evident in thoughtful conversations around
rewards and fairness, highlighting a school culture that values equity, kindness, and effort alongside
academic attainment. Leaders respond promptly to any behavioural incidents, seeing them as
learning opportunities and ensuring early support, when required, through close pastoral tracking
and effective oversight.

The PSHE and relationships and sex education (RSE) programmes are effective and age-appropriate,
informed by parental involvement and support. Potentially sensitive topics are taught in a reassuring
and informative manner, fostering both understanding and trust. Pupils learn about how to manage
their emotions and the importance of building healthy relationships. Children in the early years
focus effectively on the importance of building positive relationships and friendships.

Leaders’ and staff’s promotion and discussion of the values emphasised in the school's ethos
influences pupils’ behaviour and attitudes. Typically, pupils are kind and display an appreciation of
the views of others. Their high levels of self-knowledge, self-esteem and self-confidence in lessons
are demonstrated in the way they interact positively and support each other.

Leaders pay due attention to all matters relating to health and safety, ensuring that the site and
premises are suitable and secure. They maintain appropriate records for all aspects of health and
safety, first aid and fire safety. Medical leads are suitably trained to carry out their roles. Suitable
systems are in place for recording any accidents and administration of medicine and the electronic
system alerts parents automatically of any administration of first aid or medication that has taken
place. Appropriate first aid arrangements are in place for trips and visits and to ensure that the
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38.

39.

11

contents of medical and first aid bags are kept in date. Fire drills are carried out regularly, including
in the boarding house. This includes drills during times when boarders might be asleep.

Supervision arrangements are suitable, including in the boarding house. Pupils know that there is
always an adult nearby should they require any help or assistance. Due attention is paid to
supervisory arrangements at the beginning and end of the school day. The crossings in the car park
area are appropriately staffed at these times. Pupils understand the importance of taking additional
care and following the designated pathways when moving around the site. There are appropriate
staffing ratios for children in the early years.

Leaders maintain suitable admission and attendance registers which contains all the required
information. They ensure that the local authority is informed when pupils leave or join the school at
non-standard transition points. Daily attendance is monitored by attendance champions who liaise
effectively with parents when required.

The extent to which the school meets Standards relating to pupils’ physical and mental
health and emotional wellbeing

40. All the relevant Standards are met.
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Section 4: Pupils’ social and economic education and contribution
to society

41. Leaders place much emphasis on preparing older pupils for life beyond the school. Activities such as
the ‘World of Work’ talks support pupils’ social wellbeing by helping them to develop a stronger
sense of aspiration. By engaging with real-world professionals, pupils build confidence in their ability
to make informed decisions about their future. They maturely reflect on their values and how
different careers align with their personal and social interests. Exposure to diverse career paths also
promotes inclusivity and ambition, helping pupils appreciate the variety of roles that may be
available to them. Pupils interact positively with guest speakers in areas such as on the digital world
of gaming and cartooning, corporation law, life in medicine and global media.

42. Leaders successfully link pupils’ economic awareness with their contributions to wider society. This
is achieved through initiatives such as entrepreneurship sessions. Pupils use their developing
financial knowledge to generate additional income through the buying and selling of commodities.
Profits from these go to support local charities. Additionally, pupils develop their economic
understanding through leaders providing insight into different industries, employment trends, and
pathways.

43, Leaders give a high profile to the importance of mutual respect and tolerance of those with different
beliefs and ideas so that pupils demonstrate a clear understanding of these. Pupils feel their voices
are heard in the school community through tutor time, the food committee or school council and
have seen the positive contribution they have made to school life. Displays around the classroom
complement teaching in actively promoting respect for others and non-discriminatory behaviour,
particularly in relation to the protected characteristics as defined in The Equality Act (2010).

44. Pupils explore world faiths, cultural traditions, and global issues with sensitivity and interest. Lessons
consistently encourage appreciation of difference and shared values, fostering inclusion and social
empathy. The diversity group provides a platform for pupil voice and awareness beyond the school's
immediate environment. By exploring issues together, pupils develop their ability to contribute
meaningfully and respectfully to group dialogue. Children in the early years talk confidently about
their own views or reflections on religion by focusing on different religious practices and cultures.
Such activities strengthen their social awareness as members of a wider community.

45, Leadership and peer support are important elements of the school culture. From taking on formal
roles such as house captain and Year 8 monitor to their informal acts of encouragement during
lessons, pupils take initiative and contribute to a positive social climate. Examples include promoting
inclusivity in sport and proposing reform to reward systems, both of which indicate a mature,
reflective, and constructive school culture. Year 8 monitors assist with routines such as bedtime
rotas, developing their leadership skills and sense of responsibility towards others. Leaders
encourage boarders to voice suggestions and help shape their shared living space, strengthening
pupils’ ownership and accountability for the areas in which they board.

46. Leaders forge successful links with their local community, especially in terms of charitable
fundraising and raising pupils’ awareness of service to others. Pupils support a local foodbank and
are proactive in raising both funds and collecting goods. Through involvement in a STEM outreach
project with local primary schools, pupils develop important collaboration, leadership and social
skills, all of which support them as they transition to their future lives.
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47. Through the PSHE programme and through lessons and assemblies, pupils develop a respect for
laws, institutions and services within England. For example, pupils in Year 5 examine the laws
surrounding the legal age for drugs and medicines and the impact of speed limits on roads as part of
their science work on personal safety. Children in the early years broaden their understanding by
looking at people who help and support them such as the emergency services. By studying certain
aspects of British history, such as the experiences of the Windrush generation, pupils understand
how society has changed and why civil rights are central to English law. Pupils understand the
democratic process through mock elections and the selection process for roles of responsibility.
Leaders make sure that there is always a balanced view when any associated political issues may be
discussed.

The extent to which the school meets Standards relating to pupils’ social and economic
education and contribution to society

48. All the relevant Standards are met.
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Safeguarding

49.

50.

51.

52.

53.

54.

Staff, including safeguarding leads, are appropriately trained to undertake their roles. Face to face
training is effectively supplemented by online modules in areas such as the potential dangers around
radicalisation and extremism. There is a comprehensive programme in place for staff induction
which includes the school’s safeguarding policies and procedures and how to report any concerns
relating to pupils’ wellbeing. Any concerns are recorded on the school’s electronic management
system and leaders review the information carefully to identify any trends and to ensure that
appropriate support is put in place.

Staff understand the mechanisms for reporting any safeguarding concerns about other staff
members. They know the school’s whistleblowing arrangements should they wish to escalate any
concerns beyond school leaders. The staff code of conduct provides suitable guidance about how to
promote pupils’ safety in the school and out in the wider community.

Governors maintain effective oversight of safeguarding arrangements. This is achieved through a
thorough system of review which includes the safeguarding policy and its implementation.
Governors check the effective implementation of arrangements through activities which include
visits to the school where they hold discussions with safeguarding leads, staff and pupils. Governors
are appropriately trained in line with statutory guidance.

The safeguarding team at the school work effectively together through regular meetings and the
sharing of information. They act in the best interest of the pupils. Safeguarding leads also ensure
that staff are well supported when they raise any concerns about pupils’ wellbeing and safety.
Leaders follow up robustly any information that staff provide and, when appropriate, provide staff
who raised an issue with feedback about how they have responded to the concerns raised.

Leaders focus on ensuring that there is suitable use of the internet for the ages of pupils. Suitable
filtering systems are in place and leaders monitor carefully internet usage and respond promptly
should any infringements occur. Pupils learn how to keep themselves safe when using technology.
They also learn about the importance of sharing worries with adults to whom they can turn should
they have any concerns. The school responds supportively and effectively whenever pupils do raise
any safeguarding concerns.

Safeguarding leads and governors have effective oversight of the safer recruitment of people
working at the school. They ensure that all required checks are completed before a person
commences employment. All required checks are suitably recorded on the single central record of
appointments.

The extent to which the school meets Standards relating to safeguarding

55.

All the relevant Standards are met.
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Information about the school

56.

57.

58.

59.

60.

61

Aldwickbury School is an independent day and boarding school for male pupils. The school was
founded in 1937, taking the name Aldwickbury School when it moved to the current site in 1948. It
became a charitable trust in 1969 and is administered by a board of governors who are also the
trustees.

Flexible boarding for up to three nights per week is available from Year 5. Boarders are
accommodated in one boarding house situated on the school site.

The 21 children in the early years are accommodated in three Reception classes.

The school has identified 74 pupils as having special educational needs and/or disabilities (SEND).
Two pupils in the school have an education, health and care plan (EHC plan).

The school has identified English as an additional language for ten pupils.

. The school states its aims are to provide an encouraging and positive environment based on strong

morals and values where pupils feel happy, secure, cared for and respected, so that academic and
social progress is maximised. It intends that pupils will grow in self-esteem, become independent
learners and most importantly good people, who in turn are able to think for themselves and be
confident participants in the rapidly changing world.
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Inspection details

Inspection dates 3 to 5 June 2025

62. A team of five inspectors visited the school for two and a half days.
63. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods and assemblies

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the chair and other governors

e discussions with the headteacher, school leaders, managers and other members of staff
e discussions with pupils

e visits to the learning support area and facilities for physical education

e visits to boarding house accompanied by pupils and staff

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

64. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

e The Department for Education is the regulator for independent schools in England.

e |Slis approved by the Secretary of State for Education to inspect independent schools in England,
which are members of associations in membership of the Independent Schools Council.

e [Slinspections report to the Department for Education on the extent to which the statutory
Independent School Standards, the EYFS statutory framework requirements, the National
Minimum Standards for boarding schools and any other relevant standards are met.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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