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Policy Overview Table 

 

Heading Details 

Aims 
Ensure accessibility for disabled pupils in curriculum, facilities, and school 
policies. Provide training and support for staff to facilitate an inclusive 
learning environment.  

Legislation and 
Guidance 

Equality Act 2010, 2015 SEND Code of Practice, Children and Families Act 
2014, ISI guidance.  

Expectations of Staff 

Differentiate and adjust the curriculum to meet individual needs. Use ICT-
based resources and assistive technology. Implement and monitor 
reasonable adjustments. Participate in relevant training. Identify and support 
pupils with SEND.  

Who is Responsible 
for Implementation 

Headmaster, Deputy Head, Director of Studies, Head of Individual 
Development, Academic Committee, Heads of Departments, Head of Pre-
Prep, SMT (as appropriate).  

Reasonable 
Adjustments 

Providing alternative formats for information. Ensuring physical access. 
Adjusting teaching methods and materials. Using assistive technology. 
Implementing individual support plans.  

Examples of Training 
Supporting pupils with physical, hearing, and visual impairments. Developing 
ICT-based teaching resources. Training on new assistive technology.  

Review Date October 2024 
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1. Introduction 

1.1 Aldwickbury (‘the School’) aims to ensure that all pupils, regardless of disabilities or learning 
needs, have equal access to the School. We have high expectations of all of our pupils, and we 
strive to ensure that each and every pupil can take part in the whole school curriculum however 
we acknowledge that some of our buildings are restrictive due to their age. 
However, we value the diversity of our school community and celebrate inclusion for all, and 
our overarching principle is to adapt where provision is not in place. 

1.2 Definition of ‘disability’ 
The Equality Act defines a ‘disability’ as when a person has ‘a physical or mental 
impairment which has a substantial and long-term adverse impact on a person’s ability to 
carry out normal everyday activities’. This has some overlap with the definition of ‘Special 
Educational Needs’ (SEN) in the Children and Families Act (2014), but not all pupils are 
disabled by their SEN and vice versa. ‘Disabled pupils’, for the purpose of this policy, refers not 
only to those pupils with physical disabilities but could include, for example, those with health 
issues, including mental health, or learning disabilities if they meet the legal definition of 
‘disability’. 

1.3 Expectations of staff 
Staff have a responsibility for ensuring the protected characteristics and disability of the 
pupils are met: 

• Ensure that they do not treat a boy disabled person less favourably than someone else 
for a reason relating to the person’s disability 

• Not indirectly discriminate against a pupil with a disability by failing to make a 
reasonable adjustment when a disabled pupil is placed, or is likely to be placed, at a 
substantial disadvantage in comparison with a person who is not disabled (also see 
the School’s Equal Opportunities Policy and the Reasonable Adjustments section 
below) 

• Implement reasonable adjustments 

• Ensure that if a pupil discloses a disability, the member of staff should request their 
permission, where appropriate, to share this information with relevant colleagues 

http://www.legislation.gov.uk/ukpga/2014/6/contents/enacted
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1.4 This policy covers three aspects: 

 1.4.1 Increasing the extent to pupils with disabilities (including those with special 
educational needs) can participate in the School’s curriculum  
This covers teaching and learning and the wider curriculum of the school such as 
participation in after-school clubs, leisure and cultural activities or school visits. It 
also covers entry into the school. 

 
1.4.2 Improving the provision of written information to pupils with disabilities that which 

has already been produced for pupils who are not disabled 
This will include planning approaches by which the school will make written 
information (e.g. handouts, timetables, textbooks and information about School 
events) more accessible to pupils with special educational needs and disabilities 
(SEND). The delivery of such information should be in ways which are determined 
after taking into account the pupils’ disabilities and any preferences expressed by 
them or their parents and be within a reasonable timeframe. 

 
1.4.3 Improving the physical environment of the School to increase the extent to 

which pupils with disabilities can take advantage of education and associated 
services offered by the School 
This covers improvements to the physical environment of the school and physical 
aids to access education. 

1.5 The School is committed to meeting legislative requirements, providing access as defined 
above and nurturing a culture of inclusion, support and awareness. The School will not 
treat disabled pupils less favourably and will take reasonable steps (the ‘reasonable 
adjustment’ duty) to avoid putting disabled pupils at a disadvantage in matters of 
admission and education. As a result, the School has regard to the need to allocate 
adequate resources for the implementation of this policy. 

1.6 This policy is written under the requirements of the SEND Code of Practice (‘the Code’) and 

Schedule 10 of the Equality Act (‘the Act’) (as outlined in the Independent School Standards 
Regulations), and sets out the School’s strategy relating to improving access for disabled 
pupils, including those with learning difficulties. It draws upon the DfE guidance The Equality 
Act 2010 and schools . 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/contents
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
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2. Reasonable Adjustments 

2.1 The ‘Reasonable Adjustments’ duty 
The duty to make ‘reasonable adjustments’ does not include a duty to change physical features. 
It does include a duty ‘to take such steps as it is reasonable to have to take to provide auxiliary 
aids. Here a boy with disabilities would, but for the provision of the auxiliary aids, be put 
at a substantial disadvantage in relation to a relevant matter in comparison with persons 
who are not disabled’. 

2.2 The term “auxiliary aids” found in the Act cover both auxiliary aids and services but there is 
no legal definition for what constitutes auxiliary aids and services. Examples of what may be 
considered an auxiliary aid could be hearing loops, adaptive keyboards and special 
software. There is no generic definition of what constitutes a ‘reasonable adjustment’; the 
key test is reasonableness, which will always be specific to the pupil and context. 

2.3 For further information about reasonable adjustments, please also see the School’s SEND 
and the School’s Equal Opportunities (Pupils) Policy. 

3. Increasing the extent to which disabled pupils (including those with 
special educational needs) can participate in the School’s curriculum 

 
3.1 When planning, teachers must set high expectations and provide opportunities for all pupils 

to succeed, including pupils with disabilities. They should plan their approaches to teaching 
and learning so that all pupils can take part in lessons fully and effectively. To create 
effective learning environments, this will include: 

• valuing all contributions 

• ensuring pupils feel secure and able to contribute appropriately 

• ensuring that all forms of bullying will be challenged 

3.2 Many pupils with disabilities learn alongside their peers with little need for additional 
resources beyond the aids which they use as part of their daily life (e.g. a wheelchair, a 
hearing aid or equipment to aid vision). However, teachers must consider potential barriers to 
learning and, where necessary, ensure in their planning that they make provisions to 
support individuals or groups of pupils to enable them to participate as fully and effectively 
as possible in the curriculum and assessment activities. This may include adapting / 
modifying resources and / or making them more accessible, e.g. providing soft copies / 
printed copies of teaching material, ensuring font sizes and reproduced materials are fully 
accessible, etc. Potential areas of difficulty should be identified and addressed at the outset 
of work. Also, during assessments, teachers should remember that reasonable 
adjustments may need to be made to support individual pupils. 
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3.3 Curriculum planning and assessment for pupils with SEND must take account of the type 

and extent of the difficulty experienced by the pupil. Pupils with disabilities may need access 
to specialist equipment and approaches or to alternative or adapted activities, consistent 
with school-based intervention augmented by advice and support from external specialists. 
Teachers should work closely with the Learning Support Department and, where 
appropriate, representatives of other agencies who may be supporting the pupil. 

3.4 Teachers will need to plan for pupils' full participation in learning and in physical 
and practical activities through: 

• using specialist aids and equipment 

• providing support from adults or peers when needed 

• adapting tasks or environments 
• providing alternative activities, where necessary 

3.5 Teachers should also take specific action to enable the effective participation of 
pupils with disabilities, for example by: 
Planning appropriate amounts of time to allow for the satisfactory completion of tasks, for 
example by: 

• taking account of the very slow pace at which some pupils will be able to record 
work, either manually or with specialist equipment, and of the physical effort 
required 

• being aware of the high levels of concentration necessary for some pupils when 
following or interpreting text or graphics, particularly when using vision aids or 
tactile methods, and of the tiredness which may result 

• allocating sufficient time, opportunity and access to equipment for pupils to gain 
information through experimental work and detailed observation 

• being aware of the effort required by some pupils to follow oral work, whether 
through use of residual hearing, lip reading or a signer, and of the tiredness or loss of 
concentration which may occur. 

• planning opportunities, where necessary, for the development of skills in practical 
aspects of the curriculum, for example by: 

o providing adapted, modified or alternative activities or approaches to 
learning in physical education and ensuring that these have integrity and 
equivalence to the curriculum and enable pupils to make appropriate 
progress 

o providing alternative or adapted activities in science, art and design and 
design and technology for pupils who are unable to manipulate tools, 
equipment or materials or who may be allergic to certain types of materials 

 
 
 
 
3.6 

o ensuring that all pupils can be included and participate safely in geography 
fieldwork, local studies and visits to museums, historic buildings and sites, 
etc. 

o identifying aspects of the curriculum that may present specific difficulties 
for individuals. 

  Sports 
The Games Department will need to make plans to consider provision for disabled pupils. 
Specifically, for pupils with disabilities who cannot access an activity, teachers will need to 
provide one or all of the following: 

• adapted, modified or alternative activities that have integrity and equivalence to 
the activities followed by other pupils and that enable the pupils to make progress. 
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 • specific support to enable the pupils to participate in certain activities or types of 
movement careful management of the pupils’ physical regime to allow for specific 
medical conditions 

3.7 Drama 
The Chidell Hall, where drama lessons and other activities often take place, has Step-free 
access and accessible toilets. Reasonable adjustments will be made for pupils with 
disabilities to enable them to access drama activities. 

3.8 Recreational activities and School clubs and societies 
Most recreational areas for break and lunchtimes are accessible. Most after-school clubs 
will be accessible. Access to school trips may require alternative forms of transport (e.g. 
an adaptable vehicle however, the School has minibuses with wheelchair adaptability). 

4. Improving the provision of written information to disabled pupils, in 
particular that which has already been produced for pupils who are 
not disabled 

4.1 Written information provided to pupils in School covers a wide range of areas. Most 
obviously, there is the curriculum material provided through visual presentations (including, 
for example, textbooks and worksheets). This can be complemented by written information on 
whiteboards, flip charts or interactive technologies. Accessibility issues are considered when 
the School acquires new equipment to ensure that the current and future needs of all pupils 
are met as far as is reasonable. 

4.2 In addition to curriculum information, there is a wide variety of other information 
provided by the School to its pupils (e.g. the class timetable, homework diary, a letter 
about a class excursion, the School’s weekly newspaper, etc.). Where reasonable, this 
information will be provided in an accessible way to pupils with disabilities, recognising 
that different pupils are likely to require different arrangements in different situations. 

4.3 Accessibility for all learners is considered when introducing and setting up new ICT 
hardware (e.g. interactive whiteboards/display screens), peripherals and software. 

4.4 The School Head of Individual Development will ensure that they have made provisions for 
documents to be put into Braille small word documents. They also have a portable induction 
loop that may be borrowed on occasion by prior booking. 

 

5. Improving the physical environment of the School in order to increase 
the extent to which disabled pupils are able to take advantage of 
education and associated services offered by the School 

5.1 Although the duty to make ‘reasonable adjustments’ does not include a duty to change 
physical features, the School has a planning duty which includes physical improvements to 
increase access to education and associated services. The School will continue to work 
towards improving access for the disabled and intends to make alterations to the physical 
features of the School as part of its long-term planning process. 

5.2 Wheelchair users 
The School has areas that are restricted for wheelchair users however, the majority of the main 
school classrooms are on the ground floor and are accessible to wheelchair users. The Sports 
Hall has a lift for the viewing platform and portable ramps give access to the upper 
and lower terraces. 
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6. Support for Specific Areas of Need 

6.1 Importance of a full assessment of need through an Education, Health Care Plan 
For all cases that require specific adjustments to ensure full access to the curriculum, an 
appropriate Education, Health Care Plan (EHCP), should be carried out. This plan must outline 
areas of specific need in areas such as cognition, communication, social and emotional health, 
and sensory and physical development. The plan should outline the support the pupils needs 
to overcome barriers to learning and achieve their desired outcomes, which may also include 
access to a learning environment, estate or facilities. The plan must also take account of, and 
be communicated to, all stakeholders including health care professionals, the parent or carer, 
the Head of Individual Development, Head, School H&S Lead and the boy himself. This will 
form the basis of any specific areas of reasonable adjustments throughout their education 
journey. 
 

6.2 Examples of implications of the reasonable adjustment duty for specific subjects 
It is important for teachers to make adjustments to help disabled pupils overcome 
difficulties presented by particular aspects of the teaching and learning programme, for 
instance by: 

• using approaches to enable hearing-impaired pupils to learn about sound in 
science and music 

• helping visually impaired pupils to learn about light in science, to access maps and 
visual resources in geography and to evaluate different products in design and 
technology and images in art and design 

• providing opportunities for pupils to develop strength in depth where they cannot 
meet the particular requirements of a subject, such as the visual requirements in 
art and design and the singing requirements in music 

• adjusting or discounting these aspects in appropriate individual cases when 
required to make a judgement or academic attainment. 

6.3 Working with external advisors 
The Learning Support Department, Matron and / or Head of Individual Development and 
Wellbeing can be contacted by parents in relation to assessment of and on-going work with 
pupils. Where appropriate, the School will make use of external advisors (e.g. medical 
practitioners and Educational Psychologists). 

6.4 Health and Safety 
There is a School Matron team on site daily during normal school hours who would oversee 
the administration of any medicines required for a boy with a disability. The School’s health 
and safety procedures, including the procedures for evacuation of pupils with disability. 

6.5 Risk Assessment 
Where required, an individual risk assessment should be carried out to ensure that 
reasonable adjustments are made in accordance with the risks that may occur. This must 
remain flexible and develop along with the needs of the boy and the year group they are 
in and follow the recommendations of the EHCP. 

7. Staff Training 

7.1 It is recognised that there is a need to ensure that skills are more specifically developed to 

enable teachers to provide effectively for pupils with a range of disabilities. Staff training 
and development will take place to ensure that curriculum access is further enhanced. 
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7.2 Examples of training which may be sought by and provided to teachers include: 
• ensuring access to text and supporting delivery of information in the three main 

areas of impairment (physical, hearing and visual), including through the use of 
different media 

• Developing ICT-based resources/templates which can provide a basis for effective 
information delivery (in both the curriculum and organisational/administrative 
aspects). Training will be provided on new ICT equipment to allow teachers to use 
specific features to make teaching / resources more accessible to pupils with SEND. 
specialised areas 
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Appendix 1: Accessibility Plan 
 

Increasing access for disabled people to the school curriculum 

Action Point Actions to be taken Responsibility Monitoring Time 

To continue to provide an inclusive 
curriculum, differentiated and adjusted to 
meet the needs of individual pupils. 

Evaluate and review curriculum from Reception 
to Year 8 ensuring equal access to all pupils. 
Evaluate and review setting and streaming 
arrangements. 

Director of Studies 
Head of Pre-Prep 
Heads of Department 

Academic 
Committee 

Annually 

To review and revise school policies and 
documents including: 

• Learning Support 

• Behavioural 

• Admissions 
• Curriculum 

Evaluate all policies in line with the latest 
guidance from ISI and current practice at 
Aldwickbury. 
Ensure that all policies meet the requirements 
of legislation such as, but not exclusively, The 
Equality Act 2010, 2015 SEND Code of Practice 
and the Children and Families Act 2014. 

SMT (as appropriate) Headmaster 
Deputy Head 

Ongoing 

Ensure that new pupils with any form of 
difficulty or problem are quickly and 
effectively identified 
Their needs should then be known and plans 
implemented appropriately. 

Make adjustments prior to entry based on 
information provided by parents. 
Analyse results of all data and teacher 
assessments. 
Track pupil progress carefully. 
Recommendations following further 
assessments by relevant staff and/or outside 
agencies to be implemented and monitored 
immediately. 
Add their details to the provision mapping used 
to monitor all pupils with SEND. 

Head of Individual 
Development 
Director of Studies 
Assistant Head of Pre- 
Prep 
EYFS Coordinator 
Head of Junior 
Department 

Headmaster 
Deputy Head 
Head of Pre- 
Prep 

Ongoing 
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To provide, as required, physical aids to 
enable access to the curriculum such as: 

• ICT equipment 

• enlarged computer screens and 
keyboards 

• concept keyboards 
• voice activated typing programmes 
• voice recorders 

• photocopying enlargement facilities 

• specialist desks and chairs 

• portable aids for those with motor 
difficulties 

• colour overlays for dyslexics 

Discuss needs identified with pupil and parents. 
Make staff aware of aid needed and train them 
as appropriate. 
If appropriate ensure other pupils are aware 
and supportive. 
Monitor effectiveness of the aid provided. 

Head of Individual 
Development 
Assistant Head of Pre- 
Prep 
EYFS Coordinator 
Head of Junior 
Department 

Head of Pre- 
Prep 
Director of 
Studies 

Ongoing 

To provide staff training and development 
using outside agencies as required 

Identify staff training needs as required and 
according to disabilities of pupils currently in 
the school 
Provide the relevant training 

Deputy Head 
Head of Pre-Prep 
Director of Studies 
Head of Individual 
Development 

Headmaster Ongoing 

To monitor behaviour of pupils whose 
learning can be affected by their condition 
(e.g. Autistic spectrum and ADHD) 

Information from all reports from external 
agencies (EP’s and other clinical sources) to be 
disseminated 
Staff to be aware of the possible implications 
for each child 
Form Teachers and Tutors to monitor closely 
changes in behaviours 
The Head of Individual Development to be kept 
informed and make recommendations as to 
further action 

Director of Studies 
Head of Individual 
Development 
Assistant Head of Pre- 
Prep 
EYFS Coordinator 

Deputy Head 
Head of Pre- 
Prep 
Headmaster 

Annual 
Review 
Ongoing 
monitoring 
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Appendix 2: Accessibility Toilets 


